


ACADEMIC WRITING
Blits Session 1 │Writing preparation and structure │ November 5, 2019

DEPARTMENT OF EDUCATIONAL POLICY



Knowledge Centre for Health Ghent

is here to help you!

Presentation slides on 

http://www.kcgg.ugent.be/en/students/blits/

http://www.kcgg.ugent.be/en/students/blits/


HTTPS://WWW.UGENT.BE/STUDENT/EN/STUDY
-FACILITIES/ACADEMIC-WRITING
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HTTP://WWW.SCHRIJVEN.UGENT.BE/ENGLISH
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HTTPS://WWW.UGENT.BE/STUDENT/EN/STUDY-FACILITIES/ACADEMIC-
WRITING/COURSEACADEMICWRITING.HTM
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WALK-IN SESSION ©ENTER
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What?

• Looking for company while writing your paper or dissertation? Join our writing

squad and make the most of our positive writing vibes.

• Get live feedback on your writing assignment and answers to all your writing

and academic language questions from language policy workers Fieke, Mit 

and Liesbet.

For whom?

• For procrastinating writers.

• For everyone struggling to translate their research into a clearly structured

and well-written text.

When?

• Tuesday 3rd December 2019, 12:00 – 17:00

• No need to register in advance.

• Hop in (and out) whenever you like!

Where?

• Campus Boekentoren – Blandijn

• Blandijnberg 2, 9000 Gent – room 110.022



©ENTER – ACADEMIC WRITING CENTER

- Starting this academic year (semester 2)

- Individual feedback on writing assignments

 book an appointment

 mail your text in advance (max. 4 pages)

 receive live feedback on language, structure and

style
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ACADEMIC WRITING

1. Aim of these sessions?

2. What is academic writing?

3. Writing preparation

4. Writing process

5. Structure

6. Style

7. Correct language

8. Layout

9. Reference

9

Session 1



1. AIM OF THESE 
SESSIONS
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1. AIM OF THESE SESSIONS

Idea Text:
• Clearly structured

• Well-written, academic writing style
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2. WHAT IS ACADEMIC
WRITING?
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2. WHAT IS ACADEMIC WRITING?

Many different kinds of academic writing in English

< different disciplines

< different audiences

< different aims of texts

BUT: difference between formal, academic writing and

informal writing is clear!
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2. WHAT IS ACADEMIC WRITING?

“Linguists were and remain convinced by Noam

Chomsky of the Massachusetts Institute of Technology, 

who discovered that however disparate human 

languages seem, all share a common, basic structure, 

seemingly hardwired into the brain.”

Source: Hamp-Lyons & Heasley (2006)
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2. WHAT IS ACADEMIC WRITING?
ACADEMIC NON-ACADEMIC

Audience/reader Academics - The general public

- Friends and family

Content Serious thought - Of general interest

- personal

Style - Complex sentences showing

considerable variety in construction

- Formal language is expected and

colloquial expressions are not

acceptable

- Mostly simple sentences joined by

conjunctions such as “and” or “but”

- Colloquial words and expressions are 

acceptable (“stuff”, “sort of”, “thing”)

Structure Clear and well-planned, logical flow Less likely to be as clear and organized

Grammar Likely to be error free Freeer use of grammar: not always complete 

sentences

Vocabulary Subject-specific terms and academic

language used accurately

- Everyday vocabulary

- Use of short forms, idioms and slang to

some extent
15Chart adapted from Hamp-Lyons and Heasley (2006).



3. WRITING
PREPARATION
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WRITING STRATEGIES

19

writer-architect writer-revisor

If you’re not an experienced writer, opt for the writing

strategy of the writer-architect!



GETTING STARTED…

1) Be prepared for writing

2) Plan to write regularly

3) Schedule your writing time

4) Make a realistic time plan

5) Write up a section or paragraph as it becomes ready

6) Quit while you’re ahead – not when you’re stuck

7) Find out where and when you’re the best writer you can

be

8) Take a break!

20

Source: https://www.nottingham.ac.uk/studyingeffectively/writing/strategies/index.aspx



WHAT DO I WANT TO SAY?

1) Acquaint yourself with the field

2) Draw up a rough plan

3) Focus your research
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1. ACQUAINT YOURSELF WITH THE FIELD

Look for sources:

̶ http://www.kcgg.ugent.be/en/searching/

̶ http://www.kcgg.ugent.be/en/students/blits/

̶ Databases: Pubmed, Embase, Web of Science…

+ previous Blits sessions

22

http://www.kcgg.ugent.be/en/searching/
http://www.kcgg.ugent.be/en/students/blits/


WHAT DO I WANT TO SAY?

1) Acquaint yourself with the field

2) Draw up a rough plan

3) Focus your research
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2. DRAW UP A ROUGH PLAN

24

- Brainstorm

- Ask yourself questions

- Mindmap

- Tree diagram

- Post-its



MINDMAP
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POST-ITS
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2. DRAW UP A ROUGH PLAN

1) Step 1: determine your research question

2) Step 2: what are the main questions?

3) Step 3: answer the main questions

4) Step 4: structure your answers

5) Step 5: substantiate your answers

6) Step 6: make a glossary

7) Step 7: look for gaps in the information

27



STEP 1A: DETERMINE YOUR RESEARCH 
QUESTION

= the shortest possible summary of what you’re going to

write

Does hand washing among healthcare workers reduce 

hospital acquired infections?
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STEP 1B: THE PICO MODEL

P Problem/patient/population Hospital acquired infection

I Intervention Hand washing

C Comparison No hand washing; other solution; masks

O Outcome Reduced infection

29

https://guides.nyu.edu/c.php?g=276561&p=1847897

Does hand washing among healthcare workers reduce 

hospital acquired infections?



STEP 2: MAIN QUESTIONS?

= write down the questions that you could ask yourself

about your research question

 these are all the elements you need to introduce in 

order to answer your research question
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STEP 2: MAIN QUESTIONS

31

- “What is the incidence of hospital acquired infection?”

- “Is hand washing a common practice in most hospitals?” 

- “Which other measures can be taken to prevent

infection?”

- …



ROUGH PLAN  TABLE OF CONTENTS

Problematizing ethnolects: Naming 

linguistic practices in an Antwerp 

secondary school 

(Jaspers 2008) 

1. Introduction

2. Ethnolects: Definitions

3. Problems with ethnolects

3.1. Unified social and linguistic worlds 

3.2. Ethnicity and varieties as natural facts 

3.3. Theorizing the relation between 

language and identity 

4. Maroccan Dutch in Antwerp? 

5. Conclusion

Linguistics

> more creative, freeer

Statins, systemic inflammation and risk of 

death in COPD: The Rotterdam study 

(Lahousse et al. 2012) 

1. Introduction

2. Methods

2.1. Study population and design 

2.2. Definition of cases and controls 

2.3. Statin exposure 

2.4. All-cause mortality and primary cause   

of death 

2.5. Covariables

2.6. Statistical analysis 

3. Results

3.1. Baseline characteristics of the study

population 

3.2. Mortality in COPD patients 

3.3. Statin use and the risk of mortality in 

COPD 

3.4. Statin use and the risk of death in 

COPD according to the level of systemic 

inflammation 

4. Discussion

5. Conclusion

Medicine

> fixed outline
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STEP 3: ANSWER THE MAIN QUESTIONS

33

Answer the main questions concisely, based on source 

material that you have collected so far.



STEP 4: STRUCTURE YOUR ANSWERS

Make a selection and avoid:

- redundant information,

- missing relevant information,

- incorrect information.

34



STEP 4: STRUCTURE YOUR ANSWERS

Organize your information:

- Logical order

(E.g. pros and cons of a particular measure)

- Strategic order 

(E.g. newest information in last order, strongest argument in last order).

 Make logical connections and substantiate these connections.

35



STEP 5: SUBSTANTIATE YOUR ANSWERS

Ask yourself these questions:

- Do your arguments support your claim?

- Can you rebut counter-arguments ? 

- Do you provide sufficient clarification? 

36



EXAMPLE: SUBSTANTIATION OF AN
ARGUMENT

How would you connect the objective fact Harry was 

born in Bermuda with the claim Harry must be a British 

subject? Which linking word would you add to clarify the

relationship between these two statements?
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Harry was born in 

Bermuda

Harry is a British 

subject

THEREFORE/SO

DATA/FACT CLAIM

Source: Toulmin, S.E. (2003). The uses of argument: Updated 

edition. Cambridge: Cambridge University Press



TOULMIN MODEL

Bron: googlemaps
39
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Harry was born in 

Bermuda

Harry is a British 

subject

THEREFORE/SO

DATA CLAIM

A man born in 

Bermuda will

generally be a British 

subject

= WARRANT

BECAUSE

The following

statutes and legal

provisions:…

= BACKING



STEP 6: MAKE A GLOSSARY

Make a list of terminology, concepts and

abbreviations

+ explain them depending on your target audience

SBT = Sitting Behaviour Time

HRQOL = Health-Related Quality of Life

MCS = Mental Component Summary

41



STEP 7: LOOK FOR GAPS IN THE INFORMATION

Determine which extra sources you need to look for in the next phase.
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WHAT DO I WANT TO SAY?

1) Acquaint yourself with the field

2) Draw up a rough plan

3) Focus your research

43



FOCUS YOUR RESEARCH

Look for additional sources that fill the gaps in your

source material

http://www.kcgg.ugent.be/en/searching/search-

strategy/search-strategy-for-students/

http://www.kcgg.ugent.be/en/searching/search-

strategy/search-strategy-for-researchers/

44

http://www.kcgg.ugent.be/en/searching/search-strategy/search-strategy-for-students/
http://www.kcgg.ugent.be/en/searching/search-strategy/search-strategy-for-researchers/


4. WRITING PROCESS
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THE WRITING PROCESS

1) pre-writing stage

2) first draft

3) focusing stage – second, third, fourth… draft

4) final draft

 Iterative process!

Source: Chan, Jooken & Robberecht (2015)
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1. PRE-WRITING STAGE

= before you start drafting a first text

= writing preparation

 Organise your thoughts about the topic

 Look for information on the topic, paraphrase and annotate

 Decide which of the source references will be important

 Write a rough plan

49



2. FIRST DRAFT

= experimental, possibly chaotic stage!

 Jot down any ideas that come to your mind < 

research

 Organize those ideas according to your rough plan

 Do not worry about wording

50





3. FOCUSING STAGE: STRUCTURE AND
WORDING

= distinguishing prominent ideas from less important 

ones

 Clarify these prominent ideas further

 Define the scope of your introduction – middle

paragraphs – conclusion

 Polish your language and style

52



4. FINAL DRAFT

= check the coherence of your argument and the fluency

of your writing

 Check whether your argument develops your position

clearly and consistently

 Check the clarity of your structure

 Check grammar, vocabulary and spelling

 Check references to your sources
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4. FINAL DRAFT – FINAL EDIT

 Check typography and layout

- follow the guidelines of your study programme: style

sheet?

- check titles and numbering

54



5. STRUCTURE
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BE A GUIDE TO YOUR READER
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STRUCTURE

On three levels

1) Organizing texts – macro level

2) Organizing paragraphs – meso level

3) Structuring information in sentences – micro level

57



ORGANIZING TEXTS

In medicine and health sciences: IMRaD structure

1) Introduction

2) Methodology

3) Results

4) Discussion

5) Conclusion

58



ORGANIZING TEXTS - IMRAD

INTRODUCTION

= a brief discussion of the nature and purposes of the present 

research (thesis statement) or presentation of the research 

question which will be answered in the article.

̶ Mapping of the field 

̶ Identifying a research ‘gap’

̶ Making a claim about needed research

̶ Giving some idea of the MRD approach that will be used
Source: Hamp-Lyons & Heasley (2006)
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ORGANIZING TEXTS - IMRAD

METHODOLOGY

= a detailed description and discussion of testing devices used.

This was a cross-sectional study comprising a study population of 

130 Japanese people aged 20 years or older residing overseas in 

Ipoh, Perak, Malaysia, in 2015, who consented to participate. The 

investigation was accomplished with a self-registered 

questionnaire that was distributed to these 130 participants by 

local volunteers who later collected the questionnaires after they 

had been filled out.

61

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6204618/



ORGANIZING TEXTS - IMRAD

RESULTS

= the presentation in a logical order of information and

data on which a decision can be made to accept or reject

the hypotheses.

 Text + tables, graphs,…
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ORGANIZING TEXTS - IMRAD

DISCUSSION

= the interpretation of the results in connection to the research 

question and hypotheses. Presentation of conclusions and

implications of the research + recommendations

 Most important part of the report: demonstrates that you

understand and can interpret what you have done.

 Also point out limitations of your research!
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ORGANIZING TEXTS - CONCLUSION

̶ Return to the research question

̶ Do not merely repeat what you wrote in the 

introduction or in the body

̶ Evaluate and explain

̶ No new material in the conclusion

64



ORGANIZING TEXT: CONCLUSION

Our study shows that PE is an obstacle to healthy eating in Finnish 

preadolescents, as it presents with unhealthy eating habits, 

including favouring sugar-rich and fatty foods and disliking 

vegetable, fruits, and berries. Only PE was associated with a 

higher risk for underweight and inversely with overweight/obesity. 

Since obesity rebound typically occurs in teenage years, a longer 

follow-up of our cohort is needed to determine the definitive 

consequences of PE on health and weight status.

66

https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub



STRUCTURE

On three levels

1) Organizing texts – macro level

2) Organizing paragraphs – meso level

3) Structuring information in sentences – micro level
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ORGANIZING PARAGRAPHS

Paragraphs…

- reveal the structure of your text

- are the building blocks of your thought

BASIC PRINCIPLE: one paragraph = one main idea
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ORGANIZING PARAGRAPHS

A paragraph = a collection of related sentences dealing

with a single topic.

A paragraph should always contain:

- Unity

- Coherence

- A topic sentence

- Adequate development
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ORGANIZING PARAGRAPHS - UNITY

The entire paragraph should concern itself with a single 

focus. 

The paragraph adheres to one topic from the

beginning to the end.

Every sentence contributes to the central purpose

and develops the main idea of the paragraph

70



Family and parental aspects differed between the PE and FN groups, although 

with small effect sizes. Those in the PE and FN groups had fewer siblings, and 

those in the PE group especially were more likely to be only children. Having 

siblings is shown to protect against PE (Gibson & Cooke, 2017; Hafstad et al., 

2013), and a proposed prevention strategy involves using the older children as 

role models for children with PE. Among parental characteristics, lower age, 

lower BMI, and higher educational level have been positively related to PE (Cole 

et al., 2017); a child's feeding problem seems to cause more distress/anxiety 

among younger mothers and mothers with higher education level. While 

maternal BMI might be a loose proxy for a mother's eating behaviour (Gibson & 

Cooke, 2017), these traits are likely passed from one generation to another 

(Finistrella et al., 2012).

71

ORGANIZING PARAGRAPHS - UNITY

https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub

https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib13
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib15
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib5
https://www.sciencedirect.com/topics/food-science/child-nutrition
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib13
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib12


ORGANIZING PARAGRAPHS - COHERENCE

= logical links between sections, paragraphs and

sentences

Ideas and information

language
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ORGANIZING PARAGRAPHS – TOPIC 
SENTENCE

Topic sentence = the sentence that expresses the main

focus of a paragraph

Position:

- Beginning of the paragraph (1st or 2nd position)

- End of the paragraph
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Family and parental aspects differed between the PE and FN groups, although 

with small effect sizes. Those in the PE and FN groups had fewer siblings, and 

those in the PE group especially were more likely to be only children. Having 

siblings is shown to protect against PE (Gibson & Cooke, 2017; Hafstad et al., 

2013), and a proposed prevention strategy involves using the older children as 

role models for children with PE. Among parental characteristics, lower age, 

lower BMI, and higher educational level have been positively related to PE (Cole 

et al., 2017); a child's feeding problem seems to cause more distress/anxiety 

among younger mothers and mothers with higher education level. While 

maternal BMI might be a loose proxy for a mother's eating behaviour (Gibson & 

Cooke, 2017), these traits are likely passed from one generation to another 

(Finistrella et al., 2012).
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ORGANIZING PARAGRAPHS – TOPIC 
SENTENCE

https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub

Topic sentence

https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib13
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib15
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib5
https://www.sciencedirect.com/topics/food-science/child-nutrition
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib13
https://www.sciencedirect.com/science/article/pii/S0195666318302666?via%3Dihub#bib12


In this study, female participants had lower prevalence of hypertension than 

male. However, they were more likely to have heart disease. This is consistent 

with previous studies that gender differences had been described as an 

important factor for cardiovascular risk factors and cardiovascular risk status and 

the total number of deaths from cardiovascular diseases was greater among 

older women than among men [26]. One study found that physical activity 

tended to be lower among women than among men [27]. Another study found 

that women had a higher prevalence of obesity than men [28]. Taken together, 

these behavioral differences suggested that competing healthy behavioral 

factors (e.g., physical activity, obesity) might increase the disparity of the gender 

gap in heart disease.
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Topic sentence

ORGANIZING PARAGRAPHS – TOPIC 
SENTENCE

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3362050/

https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0206635#pone.0206635.ref026
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0206635#pone.0206635.ref027
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0206635#pone.0206635.ref028


ORGANIZING PARAGRAPHS – ADEQUATE 
DEVELOPMENT

̶ The topic should be discussed fully and adequately!

̶ How can you fully develop your topic?

 describe the topic

 analyse the topic

 Use examples and illustrations

 cite data

 evaluate causes and reasons

 examine effects and consequences
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Source: https://www.virtuallibrary.info/peel-paragraph-writing.html



ORGANIZING PARAGRAPHS – SIGNPOST
WORDS

78

• Important point will follow: 

above all, the point to note here 

is that…

• Conclusion: therefore, we 

can/may conlude that…

• Change of topic: let us now

consider, having dealt with…

https://canvas.hull.ac.uk/courses/371/pages/signposting
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ORGANIZING PARAGRAPHS – SIGNPOST
WORDS

• To make a list: first(ly), second(ly), 

third(ly), to begin with, in the first place, 

in the second place, next, finally…

• Example, explanation, 

reformulation: that is to say, that is, in 

other words…

• Brief summary: in short, in brief, to

summarize, more generally, overall…

https://canvas.hull.ac.uk/courses/371/pages/signposting



Japanese people are less likely to know that antibiotics could not kill viruses and that 

antibiotics are not effective against cold and flu, compared to people in the EU countries. 

An understanding of the side effects of antibiotics was poorer among Japanese people than 

those in the EU countries. It is also problematic that one third of Japanese people think 

antibiotic-prescribing doctors to be good. On the other hand, Swedish had the highest 

knowledge compared to other European participants about antibiotic ineffectiveness against 

viruses and common colds, and this knowledge is maintained high and has improved in 

2016 from 2006 [11]. In the EU, European Antibiotic Awareness Day is organized by 

European Centre for Disease Prevention and Control every year to spread up-to-date 

knowledge regarding appropriate antibiotic use to the public. Further, Sweden developed a 

brochure with information regarding when people need antibiotics, why antibiotics do not 

help against colds and flu [11]. Therefore, more intensive dissemination of knowledge is 

required for the Japanese public by developing a public campaign throughout Japan and by 

disseminating a brochure or pamphlet to Japanese public. Since those with a better 

knowledge of antibiotics tended to avoid them for viral infections, it likely works to know 

better the facts related to these drugs.

80https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207017

https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207017#pone.0207017.ref011
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207017#pone.0207017.ref011


STRUCTURE

On three levels

1) Organizing texts – macro level

2) Organizing paragraphs – meso level

3) Structuring information in sentences – micro level
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STRUCTURING INFORMATION

COHERENCE = the ability to connect ideas and provide

information in a fluid and comprehensible way

 Distribution of information over sentences is 

important!

= THEMATIC PATTERNING
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STRUCTURING INFORMATION

̶ Theme: what you are writing about

 shared information

 already introduced to the reader

̶ Rheme: what you are saying about the theme

 new information

83



STRUCTURING INFORMATION

1. The M1 goes from London to Leeds.

2. The motorway from London to Leeds is called the M1.

84

THEME RHEME

THEME RHEME

Source: http://www.uefap.com/writing/parag/par_flow.htm



STRUCTURING INFORMATION

Two patterns:

1) Constant pattern: a series of sentences all start with

the same topical theme
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Researchers have shown an association between vitamin D

deficiency in the elderly and osteoporosis as well as dry eye 

syndrome [51, 52]. Vitamin D is crucial to the regulation of 

calcium homeostasis, bone metabolism, immune modulation, 

inflammation control, cell proliferation, and cell differentiation 

[53, 54]. Vitamin D has also been linked to enhanced 

production of anti-inflammatory cytokines, such as IL-10 and 

IL-13, as well as reductions in the production of pro-

inflammatory cytokines, such as TNF-α and IL-8 [55, 56].

86

STRUCTURING INFORMATION: CONSTANT 
PATTERN

https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref051
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref052
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref053
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref054
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref055
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref056


STRUCTURING INFORMATION

Two patterns:

1) Constant pattern: a series of sentences all start with

the same topical theme

2) Linear pattern: the rheme of the first sentence

becomes the theme of the next sentence  dynamic

development in the text!
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STRUCTURING INFORMATION: LINEAR
PATTERN

Osteoporosis is a major health issue characterized by 

decreased bone mass, disruption of bone 

microarchitecture, and increased bone fragility, all of 

which increase the risk of fracture. The lifelong 

incidence of fracture caused by osteoporosis is 

approximate 40–50% in women and 13–22% in men [8].

88

https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0207008#pone.0207008.ref008


TITLES

- Summarize the main idea or ideas of your study

- A good title contains the fewest possible words needed 

to adequately describe the content and/or purpose of 

your research paper.
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TITLES

- The title should catch the reader’s attention and interest 

and also indicate what to expect of the paper.

- Many academic titles consist of two parts where the first 

part catches the reader’s attention and the second part is 

explanatory. 

The impact of patients’ preferences on the decision of low-dose computed 

tomography lung cancer screening

Picky eating – A risk factor for underweight in Finnish preadolescents
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